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Fluency

Fluency

Building a large bank of sight words is the

Phonological
Awareness

beginning of building reading fluency. P

This happens through orthographic @

mapping, which is the process that . - S
ommunication onics

adds words to a student’s long-term
memory so they are recognized

instantly without decoding. Fluency
This mapping process involves

phonological awareness skills and S\’

phonics skills. 30:

L4
Comprehension
Waterford Early Learning’s instructional strands for & Vocabulary
literacy are aligned with the Essential Components
of Reading identified by the National Reading Panel

(NICHD, 2000).
G | ess Complex More Complex =)
( L. Y4 . )
Beginning Developing Advanced
 Letter recognition automaticity « Build sight-word bank through word mapping practice
 Letter-sound automaticity « Read increasingly complex texts with accuracy and expression
« Read-aloud experiences that at an appropriate rate
model fluent reading
L VAN J
< Parallel Focus on Comprehension >

Students hear the sounds (phonemes) Students map words by connecting Students use the oa-t pattern
and then connect the phonemes to the sounds/phonemes—/s/ /a/ /k/— to map similar words such as
letters (graphemes) to map CVC words. to letters/graphemes—s-a-ck. goat, throat, coat, and float.
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Waterford Early Learning’s adaptive learning path includes hundreds of experiences with
connected text. Decodable texts (Readable books) as well narrative and informational read-
along books provide fluency practice at all stages of reading development. The book experiences
included embedded support for decoding and comprehension. Many also include narration as a
model for fluency.

Abuelita calls, “José, is 1l

\_ “

Abuelito and Papé say, “Yes.” I do too.

7/ On Sunday I met a monster.

1 brought him home with me.
‘That monster slammed doors.

He turned on the TV

and the stereo at the same time.
He roared loudly all night.

My mother said, “That monster

is too noisy. Get him out of here!”
So Idid.

hat you?”

Plop! A tiny drop of water
tickles my eyelashes and makes
me look up at the sky. Big,
dark clouds are moving in.

Plunk! A big drop of water
lands in the fish pond. It
disappears, making circles that
grow and flatten in the water.

Plunk, plop, plunk, plop,
plunk! More and more
raindrops fall. T hold my face
up to feel them before I run
into the house.

Short passages from Readable books are featured in fluency activities. These activities provide
opportunities to practive repeated reading of familiar text that is aligned with the phonics

instruction students have received. And because comprehension is the ultimate goal of reading,
many fluency activities in the digitial learning path are followed by a check for understanding.

~N
«1 The Name of The animals found a fruit tree.
"Food!" they yelled as they ran to the tree.
the Tree They tried to reach the fruit, but it was
too high.
A TTel The tortoise spoke. "To get the fruit,
you must say the name of the tree.”
He went to the tree and yelled,
"Uangiloma!*
The fruit fell from the branches of the tree.
The animals ate and ate until they were full.
Rewritten by CYNTHIA BELNAP
Ihustrated by HALA DAY
J

What did the animals 1
see in the tree?

Reading with expression contributes to reading comprehension. To read with appropriate
expression, students must think about the events of the story and attend to punctuation.
Waterford Early Learning's explicit instruction for fluency draws upon text from the Readable
books series and builds students’ ability to read at an appropriate rate, with accuracy and

expression.

Ming and Greg...
...loved to skate
Ming and Greg loved to skate.

&

F *Get that cheese! Yippee! *
J J

Vs

the flute. "

5

68| ook of me, Brute. Look at me skip and play

View example Fluency activities here.

© Waterford Institute, Inc. Al

I rights reserved

(% Waterford.org



https://youtube.com/playlist?list=PLcOxVO3wRlRSVfomkQHfCQbgSZXqfCi80&si=WYT41Ja8GDXto_Vx



